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TD For Professionals TD Free Trial

Speech Pathologists can access versions of all software Anyone can avail of the TD Snap 60 Free Trial
for free via amytobiidynavoxprofessional account:

A Get to know TD Snap before you buy

A Demonstrate and trial the software with clients : :
A Use during funding process and save your progress

A Get to know the software your clients are using on your MTD
A Customise and set up pages before a trial A Customise and set up pages before you receive your
AAC device

bit.ly/Professional-TD-Account tobiidynavox.com/TDSnapFreeTrial



https://bit.ly/Professional-TD-Account
https://bit.ly/Professional-TD-Account
https://bit.ly/Professional-TD-Account
https://bit.ly/Professional-TD-Account
https://bit.ly/Professional-TD-Account
https://www.tobiidynavox.com/blogs/support-articles/how-to-start-a-60-day-trial-of-td-snap%C2%AE
https://www.tobiidynavox.com/blogs/support-articles/how-to-start-a-60-day-trial-of-td-snap%C2%AE

tobii dynavox

Stay Connected with the
#TDSnapTour!

Wedd | ove t o see your
I tag us on social media

Australia
Instagram : https://www.instagram.com/linkassistive
Facebook : https://lwww.facebook.com/linkassistivetechnology

New Zealand

Instagram : https://www.instagram.com/linkassistivenz
Facebook : https://www.facebook.com/linkassistiveNZ

LinkedIn
https://www.linkedin.com/company/link-at/
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Donot forget

#TDSnapTour
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Navigate TD Snap Page
Sets & Settings

Understand Dedicated
Communication
devices and their role
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Use TD Snap Beyond
AAC

Apply strategies to
measure success in
classrooms & therapy

@)

leee

Access Practical
Resources for
Implementation

Discover Practical
ways to Integrate TD
Snap into everyday
communication
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Progressive Conditions | Touch users transitioning to Eye Tracking
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50 million people around the world today Only 2% of people diagnosed
cannot communicate effectively without with a communication disability
a communication aid. receive a communication aid.
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Why i1s AAC important?

A AAC is a tool, strategy, support or any form of
communication used in addition to or in place of
the spoken word.

A Technology is advancing and becoming apart of
daily life

A Facilitates social inclusion, reduces frustration
and promotes independence

2025-11-25 7
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month old
The averageTI child
has been exposed to %@m

of oral language at a rate of (o) hours

a day
A child who has an AAC system

. times
and receives speech therapy 7/ J 0.

for 20-30 minutes will reach the
SAME AMOUNT of language
exposure in their

AAC language

in 4 yrs.

- Korsten 20M
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They are too AAC is
young to start

Complicated and
AAC?

difficult to use?

AAC will keep my
child from speaking?

Full list of

Myths Here



https://download.mytobiidynavox.com/Resources/myths/Autism_Myth_AAC_will_keep_Autistic_people_from_talking_en-US.pdf
https://download.mytobiidynavox.com/Resources/myths/ALS_Myth_AAC_devices_are_complicated_en-US.pdf
https://download.mytobiidynavox.com/Resources/myths/Autism_Myth_Too_Young_to_Use_AAC_en-US.pdf
https://www.tobiidynavox.com/pages/what-is-aac?tab=1
https://www.tobiidynavox.com/pages/what-is-aac?tab=1
https://www.tobiidynavox.com/pages/what-is-aac?tab=1
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Health Economic Study

O O

L@J

Connections

67% of parents of kids using
AAC said it meant they could
get to know their child on a
deeper level

2222222222

P

Expression

86% of Caregivers say the
biggest benefit is being able
to express will and
preferences

Health
Economic

Study

O
OEO
A A
Independence

65% of caregivers report
Increased independence


https://assistivecommunication.com/
https://assistivecommunication.com/
https://assistivecommunication.com/
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Success Is a journey

Tobii Dynavox partners aaton

with clinicians to navigate o ©

the process of o —

recommending, securing, P
and customizing AAC o %,
solutions. Hardware ®

With guidance, resources, E
and tools, we empower @
clinicians to confidently

support their clients with Software Funding
communication disabilities

N
| Co
as their needs and goals 35
evolve. @ O O =
(zee] [ ] 29
Language Support

Customer

E val ua tiOn

2025-11-25 11 © 2024 Tobii Dynavox
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Success Is a journey - Support

For successful implementation of our
solutions, we recognise there are
Four key players to support the user

A Clinical Support- SLT
A Family Support

A School/Carers Support
A Company Support (TD)

© 2024 Tobii Dynavox
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Clinical Support - SLT

How:

Regular Assessments and visits (Clinic Days)
Team Training to upskill and empower
Technical Support

Customer Success

Resources:

MYTD for Professionals
Trials and Loans
DAGG3

Learning Hub

2025-11-25 13 © 2024 Tobii Dynavox
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Parent/ Family Support

How:

Device Setup
Drop in TD Snap Sessions
Online Webinars

Technical Support

Resources:

Learning Hub

© 2024 Tobii Dynavox
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School/Carers Support

How:

Regular Trainings 1 Special Schools

Webinars and Online Training

Resources:

TD Snap for Schools
Learning Hub

Boardmaker

2025-11-25 15 © 2024 Tobii Dynavox
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Overview

o

Clinical

Assist Therapists to find the
right solutions for the clients

2025-11-25 16
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School/Carers

As many of our users spend
a lot of time in schools or
care facilities our aim is to

help them feel more
supported

O O

Family

If families are confident in
how to support the user, they
have a greater chance of
success

© 2023 Tobii Dynavox AB (Publ)
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Some TD Snap Success Stories

IS (Aged 8 Autism)

Telling his teacher
he hates Lavendar.
It was sprayed
every morning in
school

CS (Aged 37 CP)

CS has Cerebral
Palsy and is using
TD Snap Text on TD
Pilot. He has
created music and
worked in gaming
development

AW (Aged 14)

Being told she
would never use
AAC. She
introduced herself to
a new staff member
in her school

RW (Aged 14)

Received device 3
years ago. Using
supports, the device
has helped to
reduce behavioural
differences and for
the first time
recently he said my
name

EL (Aged 13)

Nur s e: nCan

show me your
tal ke

LG (Aged 11)

Mom telling me that
she feels her own
illness has slowed

down (CA) because
God is helping her
stay alive now that

she hears her
daughter's voice

EB (Aged 78
APHASIA)
y ou
Using the TD Snap
Aphasia page,
focusing mainly on

L P : thefstheduling tools
e ?and Word Lists at

a m, the moment

LON (54) MND

Diagnosed with
MND, SLT reached
out to us at very
early stages of
diagnosis. Voice is
banked and using
TD Snap Text/ TD
Suite on an |-Series
with .4 Dwell

SR (Aged 9)

Now has a voice to
be cheeky. When
we are out walking,
he uses his voice to
say dHel p! o
erupts into laughter,
asking people to
help him get away.

NN (Aged 6)

Asked for
Sudocream for a
sore bum when his
nappy needed to be
changed
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Who is TD
Snap for?
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TD Snap Is for Symbol & Text Users

Can be used by children and adults who require
symbol & Text support

Varying diagnoses

Variety of physical and sensory abilities.

Language abilities from emerging to more
complex language skills

Various Access Methods available
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Our Solutions support a range of needs

y=l %8

frf Y

ALS /MND Multiple Sclerosis
Autism Stroke
Cerebral Palsy Par Ki nsonos

Downos Syndr omRett Syndrome
Hunt i ngt o rspisal Muscular Dystrophy
Aphasia Spinal Cord Injury
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()| Symbol-Based
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TD Snap® Motor Plan
INCLUDED

Core approach designed using motor planning
principles, organization of fringe words by
form and function, and intuitive PCS symbols.
Focused on:

® Generative language concepts (brick-by-
brick sentence building)

® Some common phrase-based communication
(QuickFires)

® MP 30 optimized for eye gaze

TD Snap® PODD
In-app Subscription

Pragmatic Organization Dynamic Display.

L4 <
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TD Snap® Core First
INCLUDED

Core and pre-stored messages (Topics and

QuickFires) designed with fringe words
organized by theme or event.

® Two ways to grow (location centered or
by grid size)

® Topics organized by communicative
intents: Questions, General Comments,
Positives, Negatives

n
B
¥
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¢lilralela]ls] e
5. BRI E
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TD Snap® Gateway
In-app Subscription

Core Vocabulary designed with sentence

TD Snap® Express
INCLUDED

Designed with a focus on simplicity and ease
of use while supporting movement forward

in communication and language skills. Each
Theme or context contains common sentence
starters, single words, and full messages.

Eq}.[aﬂlo{n

TD Snap® Core First
Scanning

INCLUDED

TD Snap® Aphasia
INCLUDED

Designed specifically based on the needs
and strengths of people with aphasia by
focusing on providing visual context and
focusing on word and message retrieval.
Also provided: Keyboard, Visual Scenes,
Whiteboard, Photo Albums, Topics, Word
Lists and Rating Scales.

Abcl Text-Based

&

TD Snap® Text
INCLUDED

Designed for literate individuals.
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FEATURES

TD Snap®
Motor Plan

TD Snap®
Core First

TD Snap®
Core First Scanning

| Symbol-Based

TD Snap®
Express

TD Snap®
Gateway

Creator

Languages

Grid Sizes

Tobii Dynavox

English (US/UK/AU),
German, Spanish (ES/MX)

Bilingual Support:
English/Spanish (US)

2-3 grids:
30, 40, 66

Grid sizes are
not customizable.

Tobii Dynavox

Arabic, Chinese
(simplified), Czech, Danish,
Dutch, English (US/UK),
Finnish, French (FR/CA),
German (PCS/Metacom
9), Hebrew, Icelandic,
Italian, Japanese
(Hiragana/Kanji keyboard),
Norwegian (Bokmal),
Portuguese (BR/

PT), Spanish (ES/MX),
Swedish, Swiss German
(PCS/Metacom 9), Turkish

Bilingual Support:
English/Spanish (US),
English/French (CA)

12 optimized grids:
1x2, 1x2, 2x2, 2x3, 3x3,
3x4, 4x4, 5xb, 6x6, 77,
7x9, 8x10

All grid sizes are
customizable.

Tobii Dynavox
English (US), German

3 grids:
3x3, 4x3, 6x5

All grid sizes are
customizable.

Tobii Dynavox

English (US/UK/AU),
Dutch, German, Spanish

(LATAM)

Single grid size:
18 buttons

Gayle Porter

English (US/AU), Danish

PODD

PODD 15 Plus Preschool
PODD 15 Plus School
PODD 15 School

PODD 15 Preschool
PODD 60 Complex
PODD 60 EKW

Joan Bruno

English (US)

Child Functional (3x3,
4x5, 5x6, 6x10, 8x10,
9x11), Teen/Adult
Functional (3x3, 4x5,
5x6, bx8, 6x10, 8x10,
9x11), Child Language
and Literacy (3x3,
4x5, bx6, bx8, 6x10,
8x10, 9x11), Advanced
Communicator (5x8,
6x10, 8x10, 9x11), Text
(5X8'«6626391(@?\([195%%/1%}Pum)

Gateway Pro 11x13
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FEATURES

TD Snap®

Motor Plan

TD Snap®
Core First

©

TD Snap®
Core First Scanning

Symbol-Based

TD Snap®
Express

TD Snap®
Gateway

Whole Message
Organization

Toolbar

Vocabulary Manager

Path to get to words

Grammar support
(Auto morphology/Manual
morphology)

Keyboards

Supports
(e.g. First Then, Schedule)

Boardmaker Player

QuickFires, No Topics
(can be added)

On home page only

QuickFires, Topics-by
context or activity

On all pages

QuickFires, Topics-by
context or activity

On all pages

Message builders, whole
messages in each Theme,
Chat

On all pages

Chat Words, Pragmatic
function organization

No

Quick Chat, Themes by
context or activity

On all pages

Yes: Vocabulary Filter

Only 1 path (2 exceptions:
orange, may)

Yes: Auto morphology

and Manual morphology.
TD Motor Plan (English)
includes an advanced
automatic morphology
system that uses artificial
intelligence to make better
predictions.

® | ooks at preceding
12 words

B Treats all verbs
individually

Automatically grid
matches with QWERTY,
ABC options

Yes (Dashboard)

Yes (Dashboard)

No: Hide words
individually

More than 1 path

Yes: Auto morphology
and Manual morphology.
TD Core First
automatically inflects
words to an appropriate
form, based on preceding
context.

B | ooks at preceding 3
words

® Treats all verbs the same

QWERTY, ABC, AEIOU,
Grid Matching, Frequency

Yes (Topics)

Yes (Dashboard and
an\| |'_\ﬂ r\

No: Hide words
individually

More than 1 path

Yes: Auto morphology
and Manual morphology.
TD Core First
automatically inflects
words to an appropriate
form, based on preceding
context.

B [ ooks at preceding
3 words

® Treats all verbs the same

AEIOU, QWERTY,
Frequency

Yes (Topics)

Yes (Dashboard and
Tnn”'\:l r’\

No: Hide words
individually
More than 1 path

None

Grid Matching, QWERTY,
ABC

Yes (Dashboard)

No

No: Hide words
individually

More than 1 path

Only in PODD 60:
Word forms provided on a
separate page

PODD Complex and
PODD EKW-QWERTY

No (can import)

Yes (in edit and controls)

No: Hide words
individually
More than 1 path

Yes

QWERTY, ABC, AEIOU,
Frequency

No (can import)

No (Cgﬁoﬁﬁp@r@ynavox AB (Publ)
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Abcl Text-Based

@ Aphasia

FEATURES TD Snap® Text TD Snap® Aphasia

Creator
Languages

Grid Sizes

Toolbar

Vocabulary Manager

Whole Message Organization

Quick messages for use in any context
Only 1 path to get to words

Grammar support
(Auto morphology/Manual merphology)

Keyboards
Supports
Boardmaker Player
Whiteboard

Google Assistant, Siri, Alexa

Note: Editing or Customizing a button/symbol is the same across all page sets.

Tobii Dynavox
English (US/UK/AU), Spanish

1 pre-made grid size: 7x10

Grid size is customizable.
On all pages
No: Hide buttons individually

Phrases-by context or activity

Tobii Dynavox
English (US), German, Spanish (LATAM)

3 pre-made grids: 3x3, 4x3, 6x5

All grid sizes are customizable.
On all pages
No: Hide buttons individually

Topics-by context or activity; Visual Scene or Grid Based

QuickFires QuickFires

MNA MNA

NA NA,

QWERTY, ABC QWERTY, ABC

No (can import)
No (can import)
Yes (Dashboard)

Yes (Dashboard)

No (can import)
No (can import)
Yes (Toolbar)

Yes (Dashboard)

w ¢«u21 Tobii Dynavox AB (Publ)
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Consistent features available across a

| vocabulary's

Familiar Visual Data Copy to
layout Supports Tracking button
Editing and : Google :
Settings Whiteboard Assistant Print Vocab
50,000 plus Choice of Boardmaker
PCS keyboard Activity Access IT
Symbols layouts Player
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Consistent features available across all vocabulary's

YouTube Sg rlrr]w?eoglera(zlet(d)r Syncing and Pageset
Player Web search Sharing Central
Multilingual Environmental Ha'lﬂg’r;eos\'ée Books and
Options Control bUttoNns Photos
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TD Snapt Consistent Button options

The Search tool shows you where to find any word in TD Snap. Simply enter a search term,
m then follow the visual cues. The visual cues lead you to the target word, so that you can find
the word again later on your own.

Use the Dashboard button to quickly access your Dashboard page. The Dashboard is a page for easy
access to frequently-used buttons, such as volume control, remotes, whiteboards and Books & Photos.

The Sync button is used to start sharing a Page Set for Syncing or to update a Page Set that is
already shared for Syncing

Select the Edit button to make changes to your Page Set and access Settings.

2025-11-25 28 © 2021 Tobii Dynavox AB (Publ)
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Button:

Edit / Change
Symbol / Text
Create Topics

TD Snap Consistent
Editing Options

Page:

Change Grid Size
(Individual page
Print Pages

System:

Add Passcode
Full Screen Mode

Keyboard

-

Word Forms

m
Dashbuord

User:

Page Set:

Log into MTD o
Change Access Change Grid Size
Method of Total Page Set
Add Pronunciation Change Keyboard

Exceptions

© 2021 Tobii Dynavox AB (Publ)
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Visual YouTube Go_oqle Bozgctlir\z%ker
SUpports Player Assistant Player
. BDEIA
B(I)Dohks and Access IT gatllnq Weekly
otos cales Schedules



https://www.google.com/search?q=visual+supports+td+snap&rlz=1C1CHBF_enIE1050IE1050&oq=visual+supports+td+snap&gs_lcrp=EgZjaHJvbWUyBggAEEUYOTINCAEQABiGAxiABBiKBTINCAIQABiGAxiABBiKBTINCAMQABiGAxiABBiKBTIKCAQQABiABBiiBDIKCAUQABiABBiiBDIKCAYQABiABBiiBDIKCAcQABiABBiiBDIHCAgQABjvBdIBCDk5MjZqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:5a62a35c,vid:V4DJOtOe1lQ,st:0
https://www.google.com/search?q=visual+supports+td+snap&rlz=1C1CHBF_enIE1050IE1050&oq=visual+supports+td+snap&gs_lcrp=EgZjaHJvbWUyBggAEEUYOTINCAEQABiGAxiABBiKBTINCAIQABiGAxiABBiKBTINCAMQABiGAxiABBiKBTIKCAQQABiABBiiBDIKCAUQABiABBiiBDIKCAYQABiABBiiBDIKCAcQABiABBiiBDIHCAgQABjvBdIBCDk5MjZqMGo3qAIAsAIA&sourceid=chrome&ie=UTF-8#fpstate=ive&vld=cid:5a62a35c,vid:V4DJOtOe1lQ,st:0
https://www.youtube.com/watch?v=Ne57PM9G404&t=15s
https://www.youtube.com/watch?v=Ne57PM9G404&t=15s
https://www.youtube.com/watch?v=3u1wTxO_19o
https://www.youtube.com/watch?v=3u1wTxO_19o
https://www.youtube.com/watch?v=6wUuOsSuezw
https://www.youtube.com/watch?v=6wUuOsSuezw
https://www.youtube.com/watch?v=6wUuOsSuezw
https://www.youtube.com/watch?v=JQ2NvJo5pBg
https://www.youtube.com/watch?v=OlIpjQBjU5g
https://www.youtube.com/watch?v=OlIpjQBjU5g
https://www.youtube.com/watch?v=9lFCNVEU6lY
https://www.youtube.com/watch?v=9lFCNVEU6lY
https://www.youtube.com/watch?v=9lFCNVEU6lY

e> Implementation
tOb" Resources



Dynamic AAC Goals Grid-3:

tObﬁ Updates and Use
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Agenda

A History of the Dynamic AAC Goals Grid (DAGG)
A Updates to DAGG-3
A Using DAGG-3
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DAGG
2010
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S o e S o~ g}
. - M' e ./ L “W:F M& L

Desronstoates he abiity 13 uadarstard end dinouns leguistic sracures ond fornms redated
1 ceorenunicetion sydese

CHAIN OF CUES PROMPTING HIERARCHY

GM: GOAL MET (USES CUES NATURAL TO SKILL/ACTIVITY)  IC: INDIRECT CUE » DVC: DIRECT VERBAL CUE « DPC: DREC

Copyright ©2011 DynaVor Systems LLC. AS righix reserved.
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Encourage effective
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Foundations of DAGG

Organization
A Competencies

A Communication Ability
Levels
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LINGUISTIC

OPERATIONAL

DYNAMIC AAC GOAL GRID

COMMUNICATIVE COMPETENCY

SOCIAL

STRATEGIC

EMERGENT EMERGENT EMERGENT EMERGENT
M Cmnmmhhbdhunmm pull et ba, o) 10 sequest frespond / |61 INC|OCIPA Demonstrates ebiity 12 taes (er exks) systesn on/eff whes cpproprione with sanp 3 |oe o) 24 Imtemcts sacinly theeugh bebovions (smiing, abjectbosed tans Wiking, woving)-(e.g. o i Understands thet kin/Ber communication (sagaediess of modaity) bas on effec cathe |1 16
commeet eod sotilly inbroct O) 5 needed uederstonds socd couse ond effect emdsaanen o canmusolon periee
udsied pregestion of Tees Sehuvicecly i iyl wfesest vocladiny ot Jevce wilh seup 5 nsedal Tezpnals © (ormunicoon Teed 10 e e (ST (oo partse’s GRenion delue itcring S
Tgmds pufialy o ropivos, covates ool oFered Pers bhamaraly Tl | Torercavoes ciify B Tokow (or k) dhrging chebae wilh et s el 3 Fetdiady rlosen = o il g, 0d, e e e cat TRBER
g, a¢, &y cootes, i o o) e e ) - A, ERANY S\ N S x.;-u..n.,m-ur st o e e 1 shw ey e £ O
i oy, ] a TR I — T
-—-—Hun_i:ﬂum Pustion: device (or auks) foe e wih g 1 nseded 02 | O with setup os peeded wipasd
Vb e wih fel et 8 avoy p a—“ Ty — X AT Coments coprogrioly when erged i iy wil s s nesdel (IO T et e f commanctn e getos, wcon, Save, 8 o [ICHRE/ORIAC
dz«n-m-umm/mmm?a:uﬂm e} _“u’“* o 155 o9 ks pracie e 00! o
ayol2 s p i ek o teeded O O\ Gl e o i = TR
SMT Sl singde Bution mensoges in fenslier conteny o porticione ia of tove an iberetion | X [V [0R 88
chng wit sskp 0 sesded O
n__ 2___ 0___ u___ al @ L] o o___ ©w__ o__ o
CONTEXT DEPENDENT CONTEXT DEPENDENT CONTEXT DEPENDENT
Y 8] Sebetsscane v cotegery symbed o novigte o proprite mmsage/s o present 1€ 01 + s o] e 1¢ foacoec| 24
b O v fecnity VT[] B TC a0 | B
-} TR cbestanks e v echon carcegts (ot e 10 vehs cows o) X TR o
: f lh:hmiﬁnmmnnlu(m:hmlhmﬂn) word phesses (ag [ 1€ JORCILECI AL ololele elee
= et ___ “lhae ot oyl me k] (e;mm-hwnm‘hhﬂoﬂ
] h-numdum-b-uiam W 0 ey
s B — T —— o fe oy e o Ly el b, (W by i "o ey v W g s
E ] = Ties £ e hebagy Tot coommarvirtcn Leddme: (o ¢ ek, sghicsn, 30wk
: obiorel kay weed or information, drow eftention fo messigs windew, 15 norvestel
v A = 3 geseSody o ocd expersion, st et coe)
P4 5[ ks ood awwen 4 waiehy o presiored goesten s, 0 Y OV Selch 2 tha
3 8 Cermures gk ‘Sfence (g presert (g ) e pest (o8| emse OO0 .
3 [9VC 09 A - - — huﬁmwakm(e -:fa\q- -lkh/sfn
g 8] s pladd 5 1 desete e o e TETOR ORI B SA] Rt o vatiely o o fe.g. Tn B poge” o et e for ") I Mmu .dr'm ttgmalm e /dbe s sngaged]
7 P 1 1...;...‘,._.;1
ey later/ssund assacatees RPN
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CHAIN OF CUES PROMPTING HIERARCHY wn sysavociecn com
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GM: GOAL MET (USES CUES NATURAL TO SKILL/ACTIVITY) « #C:INDIRECT CUE « DVC: DIRECT VERBAL CUE « DPC: DIRECT POINTER CUE « PA: PHYSICAL ASSISTANCE
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Foundations of DAGG

A Content
A Developmental model
A Cueing strategy

A Languages
A English

A German i same organization, same
content except linguistic goals
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DYNAMIC AAC GOALS

The Dynamic AAC Gods Grid is a tool for amessment and mensuremeant of an individual's current level of communicasion

ahility eencas cammunicative competancies. |n addiion, it may be vied bo assiz) with PN mare appropriale Futues

communicetian goals with the overall goal of achisving sueeesshul communication os independently as possible.

Developed in conjunction with Dynamic Theropy Associoles of Kennesow, GA www. mydynamicthenopy: com

COMMUNICATIVE COMPETENCIES

ills i thesz foer erens era direcsly ralered fo comeersofional imencfioes wsing on

BAC system:

+  Linguistie: Recepfiva end exprassive lenguage; Leorning end sing wenbelary,
séntenca stechung end pre-programmed messeges in inemsing numbar, veristy
i complecity

*  Operationak: Skl mioied o the mainfenmee me openstion of he
AAC system

+ Sacal Skik neaded to commenicoe effacively and in secally opproprice
wiys such o5 inifinfing, meintoining, devalaping end termingting on intarection

®  Stradegic Svetegiss io ovenom o mininize the funcionsl imitmions of AAC
i i pravent o repoir communicetion breakdowns

COMMUNICATION ABILITY LEVEL

Foch Commenicafive Compertency bas been ergenized inte fhies levek - Emergent,
(onsaxt-Dependent, Indapandent. In the ML Gooks Grid, fhass levels provida o way i
gefina obserscble commenicnfion behoviors for presant and pregiessing competency
skills. Wa svgpest evolusting from Emergent meving forword thecugh Independent
(58 ImerAALs Fromewart. checklist on hast pogal.

PROMPTING HIERARCHY
When we ore fryisg fo teach o torget skill, we aften usa o grosuated or "lesst to mos™
prompfing hierordy o idh the commenicofive respense. The ulimete godl is thot the
individual vecognizes the eppartunity % communicete given only netuel comersafional
wes Jeg facial sxqression, ections, pesture, stshament or Question) or natenal
erviranmentel cees (e.p. dasired object i cut of venh). If the individual & using o
“Karturel Cuz™ the tovgated goel would be mat. Consider the following exomple:
= Gool Met (Natural Cuoe): Dther peopls soying haly
= Indirect Cue [I)
Saarch light = sendomby morving ligh,pointer ower devics
Veriol = “Did you hear what theay seid® 1 wasdzr if you could say
something bock? ™
Viseal/Gesteral ~ shreg of shoslfers, *| don't know™ hond gestre
#  Direct Verbal Coe (DVC): “They soid hello fo you.” or “They wase nica fo
soy “hella™ 1o pou.”
+  Direct Poinder Coe [DPC): Showing the lacefion of "™ on the devica
witost orsving it
*  Physiool Assistomee (PA): Provide some mems of physicel exsistme o
pcivea the oppropriste message on davice
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Feedback
Positives Challenges
A Thorough A Difficult to classify Communication Ability
A Useful for assessment, tracking progress, Level
and planning intervention A Not enough support for use
A Recommended broadly in presentations, A No way to track progress
blogs, and social media A Goals seem not aligned to correct

competency
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Purpose of DAGG-2

+ R

Systematic Tools to develop
assessment (and communicative
reassessment) independence

Tools to track Expanded
progress instructions

\?
O,

Encourage effective
AAC use across
competencies

o =
o/ =
o =
v—

Support goal
writing
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AAC Goals Worksheet

Criteria

Content of DAGG-2

Short-Term
i i
AAC Goals Periodic Progress Report
oo ks
2 COMPETENGY | ABILITY LEVEL
i R R T p—
et | oo |
- - . -
A From DAGG — S
- . . - -
Ability Level Continuum
. .
Use this guide to help provide insight to current and potential target skills and strengths. Mark the statements B o
. . that best describes an individual’s observable communication behaviors. You may not check al of the boxes Long-Term. ORI
in any skill area. You may also find that you check boxes in more than one Ability Level. Gosl N
Case Study: Laura
Cowseet | Gomten-
Rbity Lovel 1: Emergent Aoty Lovel2: Emergent Transional Tarorn | Gepentas
Understandi imited or no understanding that is Understanding common gestures (e.g., come 1 L %
o e o WG ShortTom
OSt oals B e e M -
g e S TSR
(0] Diffcult to determine how much he/she [ Pictures seem to help increase both bl bl e
e ot e - ;
(0] May be startng to folow simple directions o d » Emergent ,E,._“m_ Oupendent | DSpendent | Indepondent
L ABILITY LEVEL v
anges . = | <
- e e
03 May inicate accoptance ( Linguistic Competency {mg Hierarchy T T v
rejection (e.g., tum away) £ o) = IC: Inghiry L) %
s
. . ] ~ - - S
e . il o G
oals realignea to alireren e e 5556
S epina o o ctpmas i gason, ot ZI=s Introduction to the DAGG-2 b Lsaracy shits; howwover, we skso
: [0 Sensory behavior i very i g ottt A5 DG 3 [ D mu?:::ftvjmmw'
competencies, as neede S : By I moER
] E’ Demorairates tant o Commusscate wih a pariner such as salectng sngls button Rt bei ko 3 Thia components that make for
Social 3 Reacts t famlar people a . pasted soey e, C successiud AAC use. o
Interaction acthfes. e ! 1 | Dunng the o) | 1€ |00 ooe |
. e 4| s dowr o someing (e gesturn, devce sooch) o lkoRkols) Unoutet the DAGG2 LS
ams to receive a hug). aw pomting, | & 0w lorc| m Operane PR - o | & (o5
Oa S reW” en ] May respond to close phys D Ciprvasion, oy movemont) i O|0|0|0 - stepa for rervenson
e e e S P glosiesin e romptng « ool om0t
Strategs. € o o M
T & T Sttt rossesprmosnut el sdusg=scpngos ey o ol
. . P S o i Emergent 4] e ol ekl — aea e L) 00 @0
Added two Communication " Nelm 51505 ST ' o e
o Tomorrow noeds, constraints,
D e e 51000 peckoensris oot antes ooty =
= love [ore | s
TH O 0 o) Kelko] o)
st o s © o orc | m S5 o oi el
11 evels - oo 8555 How to Use the DAGG-2 5555
Y = 5‘5'@]-5- T 30 0 s s o 10t he A2 1 ansmantantsvrinpamaing.Coneie i chovig g Sie el
Dependent - Ry f using the DAGG-2 for initial assessment:
s raseatomse. . ccootn s ofu 5|6/0(0 11 s st e A ottt ol et et il T —
- S S i b e o g G e ey s 5151513
O want__* Tom_"thuw__in ctton 5 ! O { Q 15 ‘communication behaviors.
itions T —— S0 e v s :
sl o elele STEP 3 Une e AAC Goc ot
. T ovrbdcr s
. . [ 5] s st oot e han o 6160 5 R e oy otk A o el o
Further instructions D il
I N FAL A STEP 1 Rt 0o Dyamic AAC Gl ry s n vt f i ting it cok pan by it
 Ganarata s\‘E‘P’ U the AAC Gows Perocc Progreas Repart 1 record progrs towards gous 1 aach competency arme and/or s
] s 3|5(5[3 i i B R ,

Note:

A Tools for tracking progress

Using tha so0l an individual's progress could be measused in several ways:
G Goal et (Natural Cus) - G+ Ind OVC: Direct Verbal Cus - OPC Pointer Cun - PA: !

A Spanish added S o e

Fors 2 s et 08 "
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Content of DAGG in Pathways for Core First (2017)

A Changes
A Simplified language Core First
A Included TD terms (e.g., QuickFires) [ p—
D)
A A d d I ti O n S @ e :’:z I"c:)lumn names, row names or individual sections to view goals and suggestions for lessons to address

A Four new literacy goals e
A Lesson plans for every goal

Emergent

A Localization S
A Spanish - oo Depnin
A Swedish o
A Norwegian —
A German

A FrenCh | paper'based Only s o IpsdeT%hgyum) s 'f;x;h\éﬁgcalg)k SO s
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Feedback

Positives
A Thorough

A Useful for assessment, tracking progress,
and planning intervention

A Recommended broadly in presentations,
blogs, and social media

Challenges
A Language is too complicated
A Process for use is too complicated

A Does not include current practices
A Psychosocial competency (Light, 2014)
A Access goals
A Literacy goals
A Use of physical assistance



Updates to DAGG-3
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Purpose of DAGG-3

+ R

Systematic Tools to develop
assessment (and communicative
reassessment) independence
Tools to track | Improyed
progress Instructions

\?
O,

Encourage effective
AAC use across
competencies

Reflect current
research and
best practices

AR R R

Support goal
writing

S

Facilitate relevant
updates
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Changes in DAGG-3 DAGG-3

Dynamic AAC Goals Grid Third Edition

Developed by Tobii Dynavox in conjunction with Vicki Clarke, MS, CCC-SLP (2023) based on the or ginal DAGG created by Clarke and Schneide
works of Patricia Dowden, PhD (1999), and Janice Light, PhD (1989, 2014).

A M atCh Cu rre nt researCh an d beSt p raCti CeS Copyright notification: These materials may not be copied without the express consent of Tobii Dynavox. Professional Users may copy and use

evaluation with students, patients, clients, or other individuals who receive instruction, therapy, supenvision, assessment, or other service directly

A 20 14 Com petenCieS II. PsyChOSOCial User. All other copying or distribution of these materials is strictly prohibited. These materials are never to be offered for sale and are not inte

generation or profit.

A Access Name: Language Spoken at Home:

A the I’acy Address: Gender: ID#
City: Current Grade:  Adult

A Promptlng State: _ _ Zip: _ B School/Agency:
Home Phone: - . Examiner: -

A Increase readability and usability for anyone Progress Summary

Review Date: Review Date: _

A Simplified activities (US English version only) bty Level
Emeraent Emergent Context Transitional Independent E ¢ Emergent | Context
A S pace for pe rSO n al g Oal S METFEM | Transitional Dependent | Independent ndependen MErgeNt | Transitional | Dependent
A . Lingulstic 100 % | 100 % | 100 % 100 % 100 % Lingulstic % % %
Remove TD terms used In PWC F Operational | 100 % | 100 % | 100 % 100 % 15 % Operational O O %
Soclal 100 % | 100 % | 100 % 100 % 0 % Soclal % % %
Strateglc 100 % | 100 % | 100 % 100 % Yo Strategic % % %
2025-11-25 50 © 2023 Tobii Dynavox AB (Publ)
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Writable PDF of DAGG-3

2025-11-25

Linguistic Competency

Emergent (g % %n &It?c‘ts any m‘essage or tmrd, with or without intent, when given a communication page during an interaction. CN) CI) (D) (":‘)
Activity: Making Selections
GP GM N/A Shows preference for symbols that rep t motivating items or activities by selecting them more often than others. N[l |D[M
O et e olo|o|o
GP GM N/A Demonstrates a beginning interest in books by attending for short periods while a partner reads, tums pages, looks at pictures, etc. N[l |D|M
O D O (Literacy: Book Awareness) Q(O|0|0
Activity: Intarest in Book
Emergent g % l|6l Sel?c?s any letter on the keyboard page on a communication system during an interaction. (Literacy: Writing Awareness) 5 (5 5 5
Transitional Activity: Letters on Ki rd
GP GM N/A Intentionally uses one or more messages, in an appropriate context when given a ¢ ication page during motivating activities. NI |D|M
©c O o Activity: Intentionally Using Messages 0|0|0|0
GP GM N/A Responds to comments or questions about a book, even if the response is inconsistent or inaccurate. (Literacy: Book Awareness) N |l |D|M
O Activity: Reading Responses 0|0|0|0
GP GM N/A Completes a sentence given an initial starter phrase regarding a preselected topic or theme. NI |D|M
o O Activity: Completing a Starter Phrase 0|0|0|0
GP GM N/A Intentionally selects the names of motivating objects and people during structured activities. N| 1 |D|M
O [J O activity: Motivating Obiects and People ©|0|0|0
GP GM N/a Selects words from a core word communication page for common action verbs in daily activities and interactions. M|l |D|M
o Activity: Common Action Words O|0|0|0
GP GM N/A Uses ‘not and 'more’ as single word productions in daily activities and interactions. N| 1l |D|M
o [ o Activity: Using ‘not’ and ‘more’ O|0[0|0
GP GM N/A Uses description words in daily activities and interactions M|l |D|M
o Activity: Using Describing Words 0|0|0|0
GP GM N/A Identifies one to five letters. (Literacy: Print Awareness) N|1l|D|M
O [ O activity: Letters Identification 0|0|0|0
Goals Chain of Cues

GP: Goals in Progress
N/A: Mot Applicable

GM: Goal Met (Matural Cue)

N: Matural Cue - Expect communication. Lean forward and use facial expression to show interest Dt Direct Cue - Ask opinion questions or specific questions to elicit a response.

I: Indirect Cue - Gesture toward the communication device and wait expectantly.

M: Model - Show (model) an appropriate message using the device and your speach.

1 tobii dynavox

© 2023 Tobii Dynavox AB (Publ)
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Separate Instructions and Goals

DAGG-3

Dynamic AAC Goals Grid Instructions Third Edition

DAGG-3

Dynamic AAC Goals Grid Third Edition

Developed by Tobii Dynavox in conjunction with Vicki Clarke, MS, CCC-SLP (2023) based on the original DAGG created by Clarke and Schneider, 2009. Informed by the

Name:

works of Patricia Dowden, PhD (1999), and Janice Light, PhD (1989, 2014)

Address:

City:

State:

Home Phone:

Progress Summary

Emergent

%

%

%

%

Emergent
Transitional

%

%

%

%

Zip: _

Ability Level

Context
Dependent

%

%

%

%

Transitional
Independent

%
%
%

%

Independent

%

%

%

%

Language Spoken at Home:

Copyright notification: These materials may not be copied without the express consent of Tobii Dynavox. Professional Users may copy and use the materials for
evaluation with students, patients, clients, or other individuals who receive instruction, therapy, supervision, assessment, or other service directly from the Professional
User. All other copying or distribution of these materials is strictly prohibited. These materials are never to be offered for sale and are not intended for revenue
generation or profit.

Gender: ID#
Current Grade:
School/Agency:
Examiner:
Review Date: _
Ability Level
Emergent Context Transitional
Emergent Transitional | Dependent | Independent Independent
Linguistic % % % % %
Operational % % % % %
Social % % % % %
Strategic % % % % %
oo
tobildynavox

Review Date:
Developed by Tobii Dynavox in conjunction with Vicki Clarke, MS, CCC-SLP (2023) based on the original DAGG created by Clarke and Schneider, 2009. Informed by the Linguistic
works of Patricia Dowden, PhD (1999), and Janice Light, PhD (1989, 2014).
Operational
Copyright notification: These materials may not be copied without the express consent of Tobii Dynavox. Professional Users may copy and use the materials for
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Simplified Instructions in DAGG-3

Ability Level Continuum*

Use this guide to help provide insight to current and potential target skills and strengths. Mark the statements
that best describes an individual's observable communication behaviors. You may not check all of the boxes
in any skill area. You may also find that you check boxes in more than one Ability Level.

Ability Level 1: Emergent

Understanding [ ] Limited or no understanding that symbols
(e.g., pictures, words) represent ideas.
[ Pictures may or may not help increase
understanding and expression.

[] Difficult to determine how much he/she
understands verbally.

[ May most using
facial expression, body language, gestures,
and/or behavior (sither socially appropriate or
challenging).

[] May indicate aceeptance (e.g., smile) or
rejection (e.q., turn away) but does not reliably
answer ather yesina questions.

[] May desire or try to communicate in familiar
and motivating activities.

[ Requires help from communication partner
to communicate successfully (e.g., narowing
choices, interpreting gestures/body language/
behavior).

[ Sensory behavior is very important for
calming (e.g., racking, mouthing objects) and
determining likes and dislikes.

Social [ Reacts 1o familiar people and/or motivating
activities.

[[] Takes turns in familiar and motivating routines
(e.g., *high five” or when someone spreads.
arms to receive a hug).

] May respond to close physical interaction by
looking, smilling, or reaching.

Literacy [ May not be interested in reading or
Skills book activities.

Other [ Performance with forms of AAC may be
inconsistent.
[ Benefits from help from hisfher communication
partner as skills are developing.

Ability Level 2: Emergent Transitional

Understanding [ ] Responds to common gestures (e.g., come

Expression

Literacy
Skills

*Adapted from Patricia Dowden, Ph.D., CCC-SLP, University i [

www.tobildynavox.com
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here, go away, greetings).

[ Shows understanding of the use of common
objects.

[] Pictures seem to help increase both
understanding and expression

[0 May be starting to follow simple directions
within familiar routines and actiities.

[0 Understands symbals (e.g., objects, pictures)
for basic, common or concrete items.

[ Starting to use clear and simple symbols
(including objects, photographs and picture
symbols) in motivating situations or favorite
activities.

[ ¥ using picture symbols, he/she will use one
picture at a ime to communicate messages.

[ May use gestures, body language, facial
expression or behavior intentionally to
communicate (e.g., pointing, showing,
giving); however, reliability varies from day to
day or activity to activity.

[ Shows clear preference for certain objects,
activities, and peaple.

[] May be starting to show some interest in
social interactions, especially in specific
situations.

[ May net use symbols to interact socially.

[0 May demonstrate a beginning interest in
parlicipating in shared reading and/or is
beginning 1o engage with books more
independently.

[] May be able to identify cwn name and a few
other frequently seen words

Performance with forms of AAC may be
inconsistent.

[] Benefits from help from his/her communication
partner as skills are developing.

Model

Step:1 Identify the Communication Ability Level continued

Emergent Communicator O Emergent Transitional Communicator .

Definition

Communication
characteristics
may include

An emergent communicator may have limited or no
understanding that symbols (e.g. photos, line drawings)
represent things, places, ideas, ete. and may not yet have a
consistent methad of communication.

= Difficult for others to determine how much the individual
understands

= May communicate most successfully using facial
expressions, body language, gestures, and/or behavior
(ither socially appropriate or challenging)

= Requires help from communication partner to
communicate successfully

= May indicate acceptance (e.g, smile) or rejection (e.g,
turn away) but does not reliably answer other yes/no
questions

= Reacts to familiar people and/or motivating activities

s Inconsistent in all communication

Note: Although these behaviors can occur involuntarily, they can be shaped
into intentional communication messages through use of AAC intervention.

Case Example

At mealtimes, Sam's mother notices that he often turns his
head when he is done eating or cries if he is still hungry.
Sam reaches for the foods he likes and pushes away the
foods he does not want. Sam's mother has started showing
picture symbols for his food cheices and Sam smiles when
she shows a picture symbol for a preferred food. Sam

will inconsistently reach for a symbol but may not always
pay attention to the selection he is making. Sam's mother
notes he has a picture book about cars at home that he is
beginning to show interest in.

Definition

Communication
characteristics may
include

Case Example

Emergent Transitional Communicators are beginning
to demonstrate purposeful communication within
motivating activities or interacting with preferred
people.

» Following simple directions within familiar
routines and activities

» Understanding concrete symbols for motivating
or commaon items

» Beginning to use clear and simple symbols
(including objects, photographs, and picture
symbols) one at a time in familiar and motivating
situations

s Developing emergent literacy skills (e.g., interest
in books)

s Showing some interest in social interactions,
especially in specific situations

» Responding positively to help from their
communication pariner

Lorena used to cry and kick her feet when she

did not get a toy she wanted. Recently, when her
parents play with her, Lorena is pointing to what she
wants to play with in the room. Lorena is getting
mare consistent in pointing during familiar playtime
routines. Lorena also uses the symbals for ‘more’
and ‘all done' (with support from a communication
partner) when playing with motivating toys.

tobiidynavox
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Simplified Goals in DAGG-3

2025-1

Linguistic Competency

Ability Levels Goals Chain of Cues
Emeraent ‘E]‘ Communicates behaviorally (e.g., eye gaze, point, pull partner toward) to 8 ”‘(')C "5’
ergel request/respond/comment and socially interact. i

p Rejects undesired p or items behaviorally (e.g., brief glance, nod, Ic [ ove | DPRC
O eye contact, smile or touch). o O
‘E“ Accepts propositions, activities and/or offered items behaviorally. 5 Dcv)c D(P)c
ek 7 intent to i with a partner such as selecting single button 8 D(v)c i D(P)c
O message in a joint action routine (e.g., repeated story line, request repetition of preferred i i
activity). i
GL—:]‘ Signals a desire for something (e.g., gesture, device, speech). 8 méc 060
E]‘ Engages in turn-taking for one icati (can include gest pointing, 8 D\OIC Dpe
facial expression, eye movement).
o Demonstrates joint attention toward an object with partner. 8 méc i D(P)c
] 5 S == iC DFC |
I Uses at least 3 reliable signals (e.g., sign/sign approx., obj/pic symbol, ove
Emerg?nt C) 0 verbal/verbal approx.) to control their immediate environment (e.g., “More.” O O O
Transitional “All done.” or “Stop!").
~ o Requests/comments/labels a tangible object with single noun symbol given an e i ]
[\ array of 2 or more bols in familiar routine/context. O O
y syml
o /labels a familiar action with single verb symbol Dve : DeC
] given an array of 2 or more symbols during a familiar routine/context. OO
S %‘ Selects single button messages in familiar contexts to participate in or move D
an interaction along. O : O
- Uses a variety of nouns in categories to include 7 categories with 5 examples in each BT
Context Category. O
Dependent Uses abstract ipti pls: q q /spatial (at least 2 in each D(Sc
category). i
Uses learr jons (carrier p ) fo ve 2+ word phrases (e.g."l DPC
want __."“Isee _."*“Ihave __.")in structured or routine activities. O
Uses action concepts (at least 10 verbs across situations). oy

°
|
&
(]
=
&
L
=
4
°
|
-
()

[
(|
GM
0
oM
|
GM
0
oM
]
O
M
]
GM™M
m}
M
L]

Uses plural *s” to denote more than one.

Demonstrates early use of letter combinations (e.g., initial sound recognition, creative
spelling).

imple grammati using prosent (ing?) and past

Chain of Cues Prompting Hierarchy

08 Os 08 0508 0508 O 08 O5 O5 O3

O OF1O8 0808 0308 OF1O

e~y

O O3 Of 0§03 O

e

O Oz Oz O!f.o;o;o‘; (@} Q‘;] Oz O2 O o;]ox OO0 O202 Or OF

Linguistic Competency

GP GM N/a  Selects any message or word, with or without intent, when given a communication page during an interaction. N1 |D|M
Emergent o olololo
GP GM N/A Shows preference for symbols that represent motivating items or activities by selecting them more often than others. N|{1l|DIM
o O O|O|C|C
GP GM N/a Demonstrates a beginning interest in books by attending for short periods while a partner reads, tums pages, looks at pictures, etc. N|[I|D|M
o O (Literacy: Book Awareness) O|0|0 |0
Emergent GOF‘ % P:SQ Selects any letter on the keyboard page on a communication system during an interaction. (Literacy: Writing Awareness) 5 (ID 5 5
Transitional
GP GM N/A Intentionally uses one or more messages, in an appropriate context when given a communication page during motivating activities. N ||l |DWM
o O O|0|0|0
GP GM N/A Responds to comments or questions about a book, even if the response is inconsistent or inaccurate. (Literacy: Book Awareness) N (Il | (D M
o 0 Q0|00
GP GM N/A Completes a sentence given an initial starter phrase regarding a preselected topic or theme. N| (1l |(D M
o O Q00|00
GP GM N/A Intentionally selects the names of mofivating objects and people during structured activities. Nl (D M
O 00|00
GP GM N/A  Selects words from a core word ication page for action verbs in daily activities and interactions. N || |[DWM
o O o Q0|0|0
GP GM N/A  Uses 'not and ‘more’ as single word productions in daily activities and interactions. N 1| (D M
O O Ol0|0|0
GP GM N/A  Uses description words in daily activities and interactions NIl |D M
o O Q0 |0|0
GP GM N/A Identifies one to five letters. (Literacy: Frint Awareness) N |1 M
o O Q0|0 |0
Goals Chain of Cues

GP: Goals in Progress
N/B: Not Applicable
GM: Goal Met (Matural Cue)

N: Matural Cue - Expect communication. Lean forward and use facial expression to show inferest Dt Diract Cue - Ask opinion questions or specific questions to elicit a response.

I Indirect Cue — Gesture toward the communication device and wait expectantly. M: Model - Show (model) an appropriate message using the device and your speach.

1 tobii dynavox
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New Goals in DAGG-3 - Psychosocial

Included in social
goals

2025-11-25
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Social Competency

Emergent

Emergent
Transitional

GP
O

GP

L2

[z e [ [=

LIg

N/A
@]
NAA
N/A
N/A
NAA

N/A

NFA

NSA

NFA

Acknowledges a communication partner during a greeting or intreduction in any way possible with partner support.

Engages in a short social exchange by making any selection, either intentional or unintentional with partner support. (Forming
social connections and friendships)

Communicates the concept of ‘mine' or ‘my’ over personally motivating objects in daily activities and social interactions, with partner
supgport. (Building communication confidence)

Responds to others waving hello or goodbye by selecting social responses on a given page on communication device. (Greetings
and recognizing social cues)

Takes part in a short back and forth interaction on a given page in a communication system during social interactions and daily
activities. (Forming social connections and friendships)

Uses several different communicative intents (requesting, commenting, etc.) to engage in a conversation during daily activities and
social interactions. (Matching communication to setting)

Explores various messages related to feelings during social interactions and daily activities. (Regulating emotions and behaviors)

Follows the sequence on a First-Then support, Visual Timer, Social Narrative, Script or Schedule to prepare for various events and
situations, with partner support. (Regulate emotions and behaviors)

Explores various attention-getting words and/or phrases on a communication system, during daily activities and social interactions.

N
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O
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New Goals in DAGG-3 - Literacy

Vetted by

. Linguistic Competency, continued
literacy experts

GP EII NE; Uses object names from commaon categornies appropriately during daily activities.

g g Ilél Combines two methods of communication during daily activities.

GP GM N/A Uses gquestion words appropriately during daily activities.

GP GM N/A Recognizes where one word ends and the next begins to make initial connections between spoken and written words. (Literacy: Text MIL|D (M
2025-11-25 56 O [0 O Awareness) ellellelle
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New Goals iIn DAGG-3 - Access

Appropriate for
all access
methods



